JAACE

DOI: https://doi.org//10.63102/jaac.v8i2.20257

https://jaac-sca.org ISSN 2637-3610
Volume 8 Issue 2 June 30, 2025

JOURNAL OF AFRICAN ARTS & CULTURE

PUTTING POLICY INTO PRACTICE: A COMPARATIVE ANALYSIS OF
INSTITUTIONAL ACADEMIC POLICIES OF FIVE GHANAIAN PUBLIC UNIVERSITIES

1.2.3 Department of Publishing Studies,

1
Reuben Agbelengor Glover Kwame Nkrumah University of Science and Technology

2 Adolph Hillary Agbo
% Michael Ato Essuman reubenglover.cass@knust.edu.gh

CITATION: Glover, R.A., Agho, A.H., & Essuman, M.A. (2025). Putting policy into practice: A
comparative analysis of institutional academic policies of five Ghanaian public universities. Journal
of African Arts and Culture, 8(2), 34-54.

Abstract JAAC'_

This qualitative comparative analysis (QCA) study draws from influential exemplary of
Bretag et al. (20114, b) to evaluate the academic integrity policies of five publicly funded
Ghanaian universities. The findings indicate challenges in accessing policy documents
online, the abundance of legal jargon (legalese) and obfuscating terminologies that may
not be easily comprehensible. Most of the policies analysed adopt a penal approach,
emphasising the penalisation of students for academic misconduct rather than fostering
an educational framework. Additionally, there is a lack of support mechanisms for
promoting academic integrity and no established guidelines for the ethical use of
generative Artificial Intelligence (GenAl) in education. The analysis highlights
discrepancies in policy harmonisation and standardisation across the institutions. Based
on the findings, the study recommends rethinking institutional policies by policymakers
and shifting towards developmental approaches that leverage contemporary educational
technologies (EdTech). It makes a compelling case for the adoption of an inclusive
approach policy framework that aligns integrity policies across Ghanaian universities.
The study contributes to the literature by providing a nuanced policy analysis that
underscores the need for an interventionist approach to enhance policy acceptance and
practice among Ghanaian universities.
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1. Introduction
Ideally, universities have ‘idiosyncratic’ academic integrity policies aimed at guarding and guiding
ethical scholarly activities and fostering a culture of academic integrity in their learning communities.
In other words, a functional academic integrity policy is the guiding conscience of any academic
endeavour. It reflects the institution's values (Eaton et al., 2023; 2022a, b) and should not be neutral or
agnostic. It follows, therefore, that the philosophy and focus of any university’s academic integrity
policy should reflect its members' collective expectations and aspirations in maintaining the highest
ethical standards and integrity for the greater good of the university community and society. Regardless
of the conceptual framework used to define academic integrity policy, its core values are essential to
every facet of knowledge production, dissemination, promotion, and completion within a university.
For that reason, quality assurance and academic integrity issues in education have gained primacy and

Journal of African Arts and Culture Vol.8 No.2 2025 34


https://jaac-sca.org/

are considered priorities by university managers. This aligns with the global perspectives and broader
intellectual conversations on the tertiary education ecosystem, where matters of quality and ethics are
topical. These conversations have stimulated transformative enhancements of academic integrity
policies and prompted reconsideration of the unethical use of evolutionary technologies in scholarly
work.

In her eight-point Comprehensive Academic Integrity (CAIl) framework, Eaton (2024) argues that
academic integrity should be the foundation of all aspects of education. East (2009) suggests
universities should promote academic integrity by aligning their policies with teaching methods,
decision-making, and review processes. Such synchronisation is essential for creating a culture of
academic integrity in these institutions. This perspective is corroborated by Bretag et al. (2011a) by
affirming that policy practice revolves around the culture of academic integrity in every regard. To build
an enabling educational environment where teaching, learning and research can thrive, a well-thought-
out and all-inclusive academic integrity policy is pivotal in guiding such an enterprise. Such a policy
document should be premised on “fundamental values of honesty, trust, fairness, respect, responsibility,
and courage” espoused by the International Centre for Academic Integrity (ICAI, 2021).

As Youngsup Kim explains, “Academic integrity is a way to change the world. Change the university
first; then change the world” (ICAI Conference Participant 2008). Taking cognisance of the multi-
dimensionality of academic integrity and its communal effects on all academic community members
(Bretag et al., 2011a; APFEI, 2010), all stakeholders must be committed to creating thriving academic
communities of excellence that uphold principles of academic integrity, devoid of academic fraud,
dishonesty, and other forms of misconduct as a multi-stakeholder pursuit (Bretag, 2016). Whereas
institutional integrity policies are crafted to promote honest scholarship, establish ethical standards, and
maintain intellectual credibility and institutional reputation, there is a limited body of studies on student
awareness, perceptions and compliance (Gullifer & Tyson, 2013).

Many Ghanaian universities have formulated academic integrity policies to guide and regulate their
academic activities. These policies infuse and institutionalise quality standards in academic work while
judiciously protecting and managing their enviable reputation as a hub of integrity and pursuit of
excellence. While institutional integrity policies have existed in Ghanaian universities, the fundamental
guestion posed by the researchers is how effective these policies are in practice. Merely having explicit
integrity policies is not enough without a steadfast commitment to their effective implementation.
Policy without practice cannot be the panacea to the ever-increasing academic misconduct in university
communities. The study suggests that to preserve institutional academic integrity and credibility, a
university requires a well-crafted integrity policy that aligns with contemporary technologies and which
should be implemented with a sustained commitment and supported by all university community
members.

While a few studies have examined quality assurance practices in Ghanaian universities with a focus
on educational quality, as noted by Mensah (2022), citing Painstil (2018), Swanzy (2015), Tsevi (2015),
Boateng (2014), and Utuka (2012). It is concerning that issues of academic integrity policy in tertiary
education in Ghana remain underexplored, creating a gap in scholarly literature and debate. As the
tertiary education landscape continues to evolve, driven by privatisation, internationalisation,
massification, commodification and commercialisation (Denisova-Schmidt, 2021), compounded by the
increasing influence of generative artificial intelligence (GenAl) in education, some of these
institutional policies in practice have become outdated and unresponsive to emerging trends (Appiah et
al., 2025). The study builds upon the foundational work of Bretag et al. (20113, b). It integrates the
"Technological Explicitness” component by Perkins and Roe (2023) and their applicability to the
Ghanaian context. In other words, the study comparatively analysed accessible idiosyncratic academic
policies of five publicly funded Ghanaian universities by exploring policy access, approach,
responsibility, detail and support (Bretag et al., 2011a). It also explores their responsiveness to the
ethical use of evolving generative artificial intelligence (GenAl) while advocating for the establishment
of policy comparability standards across Ghanaian universities. This study is premised on the research

Journal of African Arts and Culture Vol.8 No.2 2025 35



question: How do the integrity policies of publicly funded universities in Ghana align with the five core
elements of exemplary academic integrity policy? (Bretag et al., 20114, b).

2. Review of Related Literature
The ultimate objective of any institutional academic integrity policy is to safeguard and promote ethics
and integrity in scholarship. It is, therefore, prudent to explore or understand the philosophical
underpinnings of the concept of academic integrity policy. The term ‘academic integrity policy’ is
complex and challenging to define. Bretag (2016) describes it as a multifarious topic with varied
interpretations and conceptualisations depending on the context and approach of researchers. In a series
of studies, Eaton (2024, 2021, 2017) contends that a universally accepted definition of the term remains
elusive and difficult to establish. As a result, this uncertainty is increasingly complicating the work of
scholars engaged in comparative policy research. Different researchers, such as Lancaster (2025),
Mahmud (2024), Eaton (2024, 2021, 2017), Curtis and Clare (2023), Stoesz (2022), Curtis (2021),
Bretag (2020), Bretag et al. (2020), Tauginiené (2018), Foltynek (2015), and Bertram Gallant (2011),
have attempted varied definitions of it.

In the literature, different phraseologies are used to describe or define the term academic integrity
policy. While some writers use the phrase “academic integrity policy,” which refers to guidelines and
principles designed to uphold honesty and ethical behaviour in academic work, such as research,
writing, and examinations, others label it as “educational integrity policy” to broadly include ethicality
in pedagogy, learning and assessment with an emphasis on fairness and inclusivity across all
“educational sectors” (Bretag, 2016; APFEI, 2010).

Syntactically, the phrase "academic integrity policy" has two keywords: ‘integrity’ and ‘policy’ in a
lexical relationship. This study aims to operationalise the term by defining these two key terms and their
interconnection.

2.1 What is Academic Integrity?

The European Network for Academic Integrity (ENAI), cited by Tauginiené et al. (2018), define the
term as “Compliance with ethical and professional principles, standards, practices and a consistent
system of values that serves as guidance for making decisions and taking actions in education, research
and scholarship.” APFEI (2010) cited by Bretag (2016) defines “educational integrity as a commitment
to the key values of honesty, trust, fairness, equity, respect and responsibility, and the translation of
these values into action (adapted from the Center for Academic Integrity (ICAI), The Fundamental
Values of Academic Integrity 1999).” Integrity consistently applies ethical principles, emphasising
honesty, trustworthiness, and accountability. This involves students submitting their work, educators
maintaining transparency in grading, or institutions upholding academic standards. Macfarlane et al.
(2014, p.343) define it as “the values, behaviour and conduct of academics in all aspects of their practice
(teaching, research and service)” as expected from a ‘good’ academic.

Educational Ethics refers to the moral principles and values that guide behaviour and decision-making
in educational settings. It encompasses fairness, respect, responsibility, and the commitment to fostering
an inclusive and equitable learning environment. Tauginiené et al. (2018) define ethics as a “choice-
making around right and wrong values and behaviour,” and it is also called moral philosophy, the
discipline concerned with what is morally good and bad, right and wrong. The term is also applied to
any system or theory of moral values or principles.” Ethics provide the framework for what is
considered right or wrong, while integrity is the steadfast commitment to living by those ethical
principles. Together, they form the foundation of a trustworthy and effective educational system. In the
literature, the terms "research integrity" and "research ethics" are occasionally used interchangeably
(Eaton, 2024; Tammeleht et al., 2019, 2022; Hyytinen & Lofstrom, 2017).

2.2 What is Policy?
Generally, a policy is a set of principles or guidelines designed to influence decisions and actions within
an organisation, group, or system. It provides a framework for consistent behaviour and decision-
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making, ensuring that specific goals or standards are met. Regulations, on the other hand, establish rules
to ensure compliance or fairness. Policies can serve various purposes, such as guidance, which offers
direction to individuals or groups. Laswell and Kaplan (2014) define policy as “a projected goals, values
and practices....... ”?

2.3 What is Academic Integrity Policy?

While closely tied to ethics, an integrity policy consistently applies ethical principles in actions and
decisions. It emphasises responsibility, expectations, trust, and transparency in maintaining academic
honesty. Freeman (2013), cited by Bretag and Mahmud (2016), defines “institutional policy” as the
“formal statements of principles which provide the overarching rationale for actions, procedures, or
operations.” Frequently, people think of academic integrity in terms of what not to do (Simonds, 2022)
and prohibitions. It is important to understand that it embodies more than just avoiding misconduct; it
represents a commitment to honesty and ethical behaviour in all academic endeavours.

In essence, the nexus between ethics and integrity is trite knowledge. An ethics policy provides the
foundation of moral guidelines, while an integrity policy ensures those guidelines are upheld
consistently and transparently. Both work together to foster a culture of trust and accountability.
Creating a culture of integrity in a learning community involves crafting an explicit institutional
integrity policy aligned with practice, educational approaches, and support mechanisms to facilitate its
implementation. Bretag et al. (2011b, p.6) maintain that “how a university defines academic integrity
in its policy will affect how it is taught and embedded in the curriculum.”

Through a synthesis of relevant contemporary literature on academic integrity policy, the researchers
attempted a functional definition as ‘the ethical code of expectations of responsible, ethical conduct in
knowledge production, dissemination, and promotion by members of a scholarly community to act with
“honesty, trust, fairness, respect, responsibility, and courage” (ICAI, 2021) in their academic activities.
These values constitute the six pillars of ethical scholarship, which help members establish respectable
and credible scholarly communities worthy of the trust and respect of society. Thus, any conduct or
omission that deviates from the collective ethical values and standards, which compromises academic
integrity, constitutes what is termed 'academic misconduct’ or ‘academic dishonesty.' In her authoritative
work, “The Second Handbook of Academic Integrity,” Eaton (2024) candidly addresses issues
surrounding research integrity, academic integrity, research ethics, and the ethical conduct of faculty,
administrators, and students in higher education globally. Glendinning (2023) explores the essential
role of effective policies in upholding academic integrity within the social sciences. The author
addresses the complexities associated with creating and implementing these policies, emphasising
significant challenges such as resistance to change, the necessity for institutional support, and the
importance of engaging stakeholders.

It should be emphasised that an integrity policy remains cardinal to every educational and scholarly
enterprise regardless of the conceptual lens or phraseologies used to define the term or the cultural
praxis adopted during implementation (Bretag et al., 2016). Some researchers view integrity issues as
influenced by cultural orientations and epistemological understandings (Eaton, 2024; Dawson, 2021),
while others see them as a lack of morality. Some researchers attribute these issues to a lack of academic
skills (Eaton, 2024; Howard, 2000) or a combination of both factors. Orim and Awala-Ale (2024) have
identified multiple factors contributing to the challenges of academic integrity in tertiary education
throughout Africa. These factors include “the education system, pedagogy, sociocultural environment,
economic systems, environment, infrastructure, technology, institutional policies, and management
systems.” Appiah et al. (2025), citing Bain et al. (2022), Azakir et al. (2020), and Haven et al. (2019),
argue that establishing a robust research governance system presents a significant challenge for African
universities. They point to various factors that contribute to the lack of “development and enforcement
of research integrity,” particularly in relation to international standards. Johann et al. (2024), as cited
by Appiah et al. (2025), note that competing pressures, such as the "publish or perish” mentality, are
obstructing the advancement of research integrity policies in these institutions. Contrary to this
assertion, there is a rising interest in issues of ethics and integrity in tertiary education in Africa, perhaps
because of the ongoing broader conversation on universal recognition of qualifications and protecting
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institutional reputation. In a related development, UNESCO is leading the advocacy for a global
convention for academic mobility by creating a global framework for fair, transparent, and non-
discriminatory recognition of higher education qualifications. “The Global Convention establishes
universal principles for the recognition of qualifications, fosters mobility between higher education
institutions worldwide and ensures the rights of individuals to have their foreign qualifications assessed
in a fair, transparent and non-discriminatory manner” (UNESCO, 2020). The overarching principle of
these regional and international agencies is the commitment to upholding the highest ethical and
academic integrity standards in teaching, learning, and assessment processes, which foster trust and
confidence in the quality and reliability of qualifications globally. The HAQAA1(2016-2018) and
HAQAA2(2019-2022) initiative (Harmonisation of African Higher Education Quality Assurance and
Accreditation), which supports the Pan-African Quality Assurance and Accreditation Framework
(PAQAF) and the African Standards and Guidelines for Quality Assurance (ASG-QA), has made
significant progress in harmonising quality assurance practices throughout Africa (Colucci, 2019). As
noted in the report, these frameworks are designed to enhance educational quality; however, they
encounter challenges stemming from diverse educational contexts and varying levels of institutional
capacity and readiness. It must be stated that addressing the multifaceted nature of integrity issues in
higher education necessitates quality assurance measures, which are invariably linked to credible
integrity policies.

Research indicates that some countries have taken bold steps to address academic integrity issues in
their tertiary institutions. Australia has been a pacesetter in transforming tertiary education through
several research and enhancement policy evolutions, leading to comprehensive academic integrity
reforms (Yorke & Vidovich, 2016; Australian Government, 2011). In the same way, the United
Kingdom maintained quality and learning comparability standards across their universities, although
with occasional challenges (Yorke &Vidovich, 2016; Brown, 2010; Alderman, 2009). While Australia
has the Tertiary Education Quality and Standards Agency (TEQSA) Act 2011, the United Kingdom has
the Quality Assurance Agency for Higher Education (HEA, 2011), and the USA has the Collegiate
Learning Assessment (CLA). These national quality assurance agencies are to regulate and monitor
learning standards based on individual and institutional policies intersecting with the national standard.
Draper and Boland (2024) report that Quality and Qualifications, Ireland (QQI), in partnership with the
TEQSA, has established the Global Academic Integrity Network (GAIN). This initiative represents a
global call to action aimed at safeguarding academic integrity, enhancing information sharing, and
developing cohesive strategies to address contract cheating. In contrast, some experts advocate for the
formulation of "perspectives tied to specific regions of the world" (Moya, 2024; Foltynek & Dlabolova,
2020; Foltynek & Mahmud et al., 2019; Morris, 2018; Morris & Carroll, 2016; Bretag, 2016 b; Cinali,
2016; Glendinning, 2015). As a result, the literature includes region-specific research studies; for
instance, Cerda-Navarro et al. (2022) analysed academic integrity in Spanish universities, Ayala-
Enriquez et al. (2020) focused on issues in Latin America, Gow and Sun (2024) analysed Asian
universities, while Vassileva and Chankova (2023) investigated university policies pertaining to
academic ethics and integrity in Southeast Europe. These international initiatives are referenced in this
study.

In the literature, there is a plethora of academic integrity policy analysis research globally. The body of
research encompasses a spectrum of inquiries, ranging from Yorke and Vidovich's 2016 work
examining the development of quality policies within higher education, extensive analyses of the
language employed in policy documents (Mdller, 2022; Kaktins, 2014) and assessments of policy
effectiveness (Mdller, 2022; Foltynek & Glendinning, 2015; Glendinning, 2013) to evaluating the
alignment of policy with practice (Bretag & Mahmud, 2016; Bretag et al., 2011a; East, 2009). Research
specifically centred on the quality of academic integrity policies has involved the evaluation of policy
documents against five essential components deemed necessary for adherence to best practice
guidelines (Bretag et al. 2011a, b). Such assessments have been carried out in Australia (Mahmud and
Bretag, 2014), Canada (Miron et al., 2021; Stoesz & Eaton, 2022; Stoesz et al., 2019), Latvia and
Lithuania (Anohina-Naumeca, Tauginiené & Odineca, 2018). In their review of 23 academic integrity
policies from publicly funded universities in Ontario, Miron et al. (2021) concluded that most of the
analysed policies did not meet the exemplary standards set by Bretag et al. (2011a, b) Similarly, Moya
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and Eaton (2024) critically reviewed 43 policies from Chilean universities, revealing a predominant
focus on punitive measures directed at students, often without accompanying support systems. In their
evaluation of the integrity policies of 24 publicly funded Canadian universities, Stoesz and Eaton (2022)
observed that most of these policies overlooked contract cheating as a form of academic misconduct.
Mahmud and Bretag (2014) assessed postgraduate students' prior knowledge of research ethics and
integrity and concluded that many are inadequately prepared for such studies. Eaton (2024) focuses on
transformative changes in academic integrity policies at Australian universities. The HEA (2011)
document offers practical recommendations on reviewing and updating existing policies to ensure they
effectively deter and manage academic dishonesty. Furthermore, Appiah et al. (2025) explored the
availability and accessibility of research policies at 283 African universities, revealing a lack of
comprehensive research integrity policies throughout the continent. These evaluative studies shed light
on the strengths and weaknesses of academic integrity policies in these countries, as noted by Mdoller
(2022). By extension, insights gained from these research studies can be utilised to enhance policy
documents, thereby improving implementation and reinforcing the academic integrity culture across
Ghanaian universities.

2.4 Evolving Landscape of Tertiary Education

The United Nations Sustainable Development Goal 4 (SDG 4) Target 4.3 advises nations to ensure
equal access for all women and men to affordable and quality technical, vocational, and tertiary
education, including university education, by 2030 (UN, 2015, para. 1). In furtherance of this goal, the
government of Ghana has taken steps to create equitable access and quality in tertiary education by
enacting a new Education Regulatory Bodies Act, 2020 (Act 1023) to form the Ghana Tertiary
Education Commission (GTEC), which is an amalgamation of the now-defunct National Council for
Tertiary Education (NCTE) and National Accreditation Board (N.A.B.). The commission’s objectives
are to regulate tertiary education in all forms to promote efficient and effective administration and
accreditation of tertiary education institutions (GTEC, 2023). Under Section 4(a), the Act directs, “The
Commission shall, in the performance of the general functions, ensure that tertiary education institutions
apply the highest quality standards and relevance of teaching, learning and research programmes and
outcomes” (GTEC, 2023). The act further mandates the Ghana Tertiary Education Commission (GTEC)
to ensure adherence to the highest quality standards in tertiary education in Ghana. Statistics show that
after independence, Ghana's tertiary education system grew from one public university, the University
of Ghana, Legon, to 219 accredited institutions by 2023 (GTEC, 2023). This expansion demonstrates
the commitment to enhancing educational access and quality in the country, as outlined in Sustainable
Development Goal 4 (SDG 4) Target 4.3. (UN, 2015).

Tamrat and Teferra (2025, p. 1) state, "Africa's private universities are growing despite heavy
constraints, offering alternatives to strike-plagued public institutions while struggling for legitimacy.”
This has led to a regime of academic capitalism rooted in a neoliberal, profit-driven enterprise (Kezar
& Bernstein-Sierra, 2016), which poses a risk to the ethics and standards of scholarship. This shift
transforms the focus from serving the public good to embracing a market-driven orientation, prioritising
value for money. Unfortunately, these developments came with infractions against academic integrity
and ethical principles in tertiary education and scholarship. The ‘mushrooming’ of private tertiary
institutions in Ghana, often in violation of established regulations and standards, is worrying. Records
indicate that some institutions are duly accredited, while others operate without accreditation (GTEC,
2023). Table 1 represents the statistical figure of the total number of active accredited tertiary
institutions in Ghana in the year ending 2023.
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Table 1. Ghana Tertiary Education Commission Institutions with active accreditation

DESCRIPTION NUMBE
R
Chartered Private Tertiary Institution 10
Distance Learning Institution 2
Private College of Education 2
Private Nurses Training College 12
Private Polytechnic 1
Private Tertiary Institutions Offering HND/Degree Programmes 70
Public College of Education 40
Public Degree Awarding and Professional Institution 2
Public Nurses Training College 47
Public Technical University 10
Public University 16
Regionally-Owned (West Africa) Tertiary Institution 1
Registered Foreign Institution 2
Tutorial College 4
219
TOTAL

Source (GTEC annual report 2023).

2.5 Ethical Challenges in Tertiary Education

Despite the remarkable improvement in access to tertiary education in Ghana, dwindling government
funding, the cost of residential facility user fees, academic facility user fees, the relevance of curricula,
and the quality of graduates churned out of these publicly funded institutions are growing concerns.
Writing about challenges that impinge on the growth of private higher education institutions, Tamrat
and Teferra (2025) noted troubling developments of academic misconduct gaining notoriety and
presenting ethical and epistemic challenges to academia, contributing to societal mistrust in tertiary
education. These pitfalls are not only injurious to the reputation and prestige of these institutions among
reputable university leagues but also undermine society's trust in scholarly research, teaching, degrees,
and certificates, which are essential for human development within and beyond academic communities.
As the International Centre for Academic Integrity suggests, a stronger civic culture is produced when
a society’s higher education institutions are integrated with an integrity ethos (ICAI, 2021). Therefore,
university managers need to address these disturbing trends. In reviewing the literature on academic
integrity, Macfarlane et al. (2014) comment on the importance of academic integrity in the context of
the global expansion of higher education:

The growth of higher education worldwide, partly in response to the development of knowledge
economies and newly developing nations, is only sustainable in the longer term if there are good
standards of conduct among academic practitioners. The emergence of global university brands
and influential international rankings (e.g. Shanghai Jiao Tong and Times Higher Education World
Rankings) mean that (positive and negative) perceptions of academic integrity can have a
significant impact on institutional fortunes. (p. 35)

Similarly, Denisova-Schmidt (2021) in his paper “Mitigating Corruption in Higher Education” perfectly
stated;
The lack of academic integrity, fraud, and other forms of unethical behaviour are
problems that higher education faces in both developing and developed countries, at
mass and elite universities, and public and private institutions. While academic mis-
conduct is not new, massification, internationalisation, privatisation, digitalisation, and
commercialisation have placed ethics higher on the agenda for many universities. (2021)
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Although academic misconduct is not new, it has long been a concern due to its deleterious effects on
tertiary education. The debilitating effects of the COVID-19 pandemic and the unregulated and unethical
use of generative Artificial Intelligence (GenAl) in education and research are aggravating an already
troubling situation. Consequently, the public and other stakeholders are beginning to cast doubts on the
integrity and value of the degrees and certificates of these graduates and, by extension, doubt the
integrity of the degree-awarding institutions. Faculty and university management should be deeply
concerned about the threat’s intricacy and pervasiveness because integrity lapses harm institutional
reputations, status, credibility, and legitimacy among the higher education league. Besides, the global
university brands and influential international rankings mean that positive and negative perceptions of
academic integrity can significantly impact institutional reputations (Macfarlane et al., 2014).

Macfarlane et al. (2014) further observe that these institutions are legally quasi-autonomous, mandated
to produce and consume knowledge by their establishment acts. For that reason, many of them are
operating in quasi-markets controlled by the government, competing to attract students. Despite these
incumbrances, coupled with inadequate physical and digital infrastructure, the government demands
that “public universities address the professional development needs of faculty as part of a culture that
increasingly defines students as customers” (Macfarlane et al., 2014; Browne, 2010). These challenges
have upset the educational ecosystem and rekindled scholarly conversations about ethical dilemmas in
tertiary education. To effectively address these challenges, it is prudent for universities to undertake an
enhancement-led reconsideration of their institutional academic integrity policies to ensure they are
more responsive to and align with emerging trends in education.

Curiously, the acts of parliament that established Ghanaian public universities do not explicitly discuss
policies relating to access to learning materials and academic integrity. Without any mandated
guidelines and uniformity, universities are expected to take the initiative and establish their distinct
institutional integrity policies and research guidelines. To cure this lacuna, some public universities
have independently formulated institutional policies. These include regulations on intellectual property,
academic integrity guidelines, plagiarism policies, research ethics standards, and protocols for
producing, disseminating, and promoting knowledge. Unfortunately, the lack of a standardised and
harmonised academic integrity policy across all public universities in Ghana has created idiosyncratic
institutional policies, leading to irreconcilable definitions, expectations, ethics, violations, and
penalties. This discrepancy undermines the national and, in some cases, international recognition of the
certificates issued by these universities. In this regard, establishing an academic integrity policy analysis
framework is essential for educational institutions that are committed to establishing a strong and
unwavering environment of academic integrity (Moya & Eaton, 2024; Moller, 2022; Sureda-Negre et
al., 2020) but then again, for a policy to effectively foster a culture of academic integrity in practice,
the policy must align with teaching and learning, as articulated by Bretag et al. (2011a) and East (2009).
Research indicates that a thorough approach to academic integrity should consider historical context,
institutional factors, policy development, and current challenges (Parnther, 2020).

3. Theoretical Framework

The study is anchored on a hybridity of poststructuralist and critical discourse analysis paradigms
(Vidovich, 2013; Hodgson, 2010), grounded in the pragmatist philosophy of Charles Sanders Peirce,
William James, and John Dewey, which provides that the criteria for merit and the usefulness of any
educational principle are their “workability and practicality” of ideas, policies, and proposals. The key
theoretical underpinnings of pragmatism are the 4Ps (Practicality, Pluralism, Participation and
Provisional), which enable researchers to engage in analogical and abductive reasoning to support their
conclusions. The adopted framework was used within a local and global context to analyse selected
policies. Additionally, the framework allows for a detailed exploration of academic integrity policies
as complex entities that must be understood within their specific contexts. By incorporating Bretag et
al.'s (2011a) five core elements of exemplary academic integrity policies and the recent addition of
"technological explicitness,”(Perkins and Roe, 2023), the study provides a solid theoretical foundation
supporting the authors’ argument for a more technologically responsive and relevant academic integrity
policy across Ghanaian universities.
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Moreover, the study goes beyond theoretical considerations by integrating theory and empirically
grounded policy and practice content analysis. This approach is used to analyse selected policy
documents to examine commonalities and dissimilarities in these idiosyncratic institutional academic
integrity policies, highlighting how each policy addresses what constitutes academic misconduct, what
the policy approaches are, and policy responsiveness to issues of technological applications in
scholarship in the context of cultural relativism vis-a-vis the special mandates of each university. For
secondary sources, the paper draws on other trailblasing academic integrity policy analysis research
works emanating from Australia, the United Kingdom, the USA, and Canada to enrich the literature
review. Whereas the framework incorporates broad principles that apply to all phases of policy
development and practice, it also brings to the fore emerging integrity challenges within the Ghanaian
context, which are woefully understudied.

4. Research Methodology

The study uses a qualitative comparative analysis (QCA) framework based on the configurational or
holistic comparative method espoused by Esser and Vliegenthart (2017) and Ragin (1987, 2008). It
facilitates in-depth analysis and enables generalisability, helps identify relationships between variables,
and makes a connection between commonalities (Rihoux, 2006). This research method supports in-
depth analysis, identifies relationships between variables, and makes connections between
commonalities and generalisability. Additionally, the study adopts a case-sensitive approach
deductively or inductively when necessary. This study compares with other studies in the field (Appiah
et al., 2025; Moya & Eaton, 2024; Stoesz and Eaton, 2022; Miron et al., 2021; Saadia & Bretag, 2014;
Bretag etal., 2011a; 2011b; Grigg, 2010). In research studies literature, comparative analysis has always
been an integral part of public policy studies (Gupta, 2012), and it is used to explain divergent or
convergent policy dynamics and nuances. At the same time, employing a configurational or holistic
comparative method, similar to frameworks used in other academic integrity policy analyses.
Configurational analysis facilitates the comparison of different cases while simultaneously providing a
nuanced understanding of the complexities inherent in each case, particularly within small to medium-
sized samples (Rihoux, 2006). The strengths of this approach lie in its capacity to capture the nuances
of each case and to illuminate the unique cultural and institutional factors that influence policy
formulation and implementation. Selected institutional integrity policies were systematically analysed
to ascertain their conformity with the academic integrity policy framework espoused by Bretag et al.
(20114, b). Each institutional policy was examined separately, focusing on the following themes: policy
title, scope (applicability to students and staff), definition of academic integrity, purpose, titles of
supporting documents, effective date, and the date for the next review (Mahmud, 2024).

4.1 Online Search and Data Collection

A preliminary review was conducted of the official websites of twenty-six publicly funded universities
in Ghana to identify relevant integrity policies, irrespective of phraseologies or nomenclature used to
label them. University strategic plans/policies and departmental regulations were purposefully
excluded. The online policies that were successfully located, accessed, and retrieved were evaluated
and analysed to determine how the policies promote ethical academic activities within the universities.
Additionally, secondary sources, including the acts of parliament by which these universities are
established (which outline their establishment mandates), were also accessed for additional relevant
information to enrich the analysis. Out of the twenty-six publicly funded Ghanaian universities that
were searched, we could locate sixteen accessible policies on ethics and integrity. However, some of
the policies are not downloadable. Primarily, five universities were selected for the study based on
visibility, easy accessibility and retrievability or downloadability of pertinent integrity-related policy
documents from their official websites. Secondly, they are also ‘primus inter pares’ among Ghanaian
universities with a large student population. For ethical reasons, the selected universities' identities are
anonymous but identified by a code instead. The study examines the empirical connections between the
policies under evaluation by comparing them against Bretag et al.’s (2011a, b) exemplary academic
integrity policy.
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Table 2. The Five Elements of Exemplary Academic Integrity Policy

S Elements Description
N

1 Access This refers to the availability and accessibility of hard or soft copies of
the policy document to the public that are easy to find and read. The content
is clear and straightforward, using simple language and logical headings. It
includes links to valuable resources, navigable and easily downloadable as
an easy-to-print document. Access is key because even the best policy is
worthless if it is inaccessible to the target audience.

Approach This element introduces the contextual underpinnings of a policy by
highlighting it as an educational endeavour. The policy must present a clear
statement of purpose and values, demonstrating a genuine and coherent
institutional commitment to academic integrity across all its components.
This commitment should permeate every aspect of the policy. An exemplary
approach transcends a mere initial statement of intent; it shapes the entire
policy's language and substance.

3 Responsibili This policy approach demands accountability from all relevant

ty stakeholders, including faculty, administration, students, and staff, to
exhibit the highest standards of academic integrity. Explicitly defining roles
and responsibilities ensures that everyone knows what is expected of them
within a community at the individual, organisational, educational system,
and societal levels.

4 Detail This component defines and classifies various forms of academic
misconduct and degrees of severity. It details the deployment of detection
tools and mechanisms, such as similarity check software against violations.
The document specifies the procedures to follow in the event of a violation
and the relevant steps for reporting and addressing incidents. Additionally,
clear charts are included to illustrate the application of these processes.

N

5 Support This component explains the need for support systems and measures to
help put the policy into action. This includes procedures, seminars, training,
resources, and professional development programmes to help faculty and
students understand the policy. Through practical strategies such as
education on academic writing and referencing, violations of academic
integrity can be prevented.

Source: Bretag et al., (2011a, b), and Bretag & Mahmud (2016).

The study incorporates an additional element of technological explicitness, as expounded by Perkins
and Roe (2023), to enrich the policy model. This inclusion ensures that the exemplary reflects emerging
educational technologies, including the generative Artificial Intelligence (GenAl) boom in cognitive
offloading, its ethical implications, its acceptability, and the opportunities it presents as tertiary
education's next academic integrity frontier. Equally important is to ensure that the model aligns
academic integrity policy with practice. Yankova (2024), expatiating on the work of Perkins and Roe
(2023), explained the technological explicitness component as the incorporation into the policy
document, information on the ethical use of educational technologies in scholarly works and constantly
bringing the policy content up to speed in response to emerging technologies.

5. Presentation of Findings
University A
The university's official website clearly emphasises the importance of integrity among its members as
a cornerstone for building trust with others. Its mission is defined as striving to become a world-class,
research-intensive university that makes a significant impact at both national and international levels.
The fundamental principle guiding this mission is to ensure that all research conducted under the
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auspices of the university or on its premises adheres to ethical standards, delivers high-quality and aligns
with its core values as well as global standards.

A thorough review of the website revealed several accessible policies, including Research Policy
(2022), Research Ethics Policy (2023), and Plagiarism Policy (2016). Additionally, a comprehensive
Research Strategy Policy for (2024-2029) is available online but is not downloadable. Notably, while
none of these policies carries the explicit "academic integrity policy" title, for this study, a 14-page
Plagiarism Policy is the nearest to an integrity policy on the website.

The policy explicitly outlines its purpose, defines plagiarism, types of plagiarism, evaluation criteria,
members' responsibilities, procedures for investigating allegations, handling false accusations of
plagiarism and potential sanctions for faculty and students.

It unambiguously states that retrospective punishment may apply in cases where plagiarism is
discovered much later than its initial occurrence. “Depending on the gravity of the breach, the plagiarist
may be forced to issue a public apology, withdraw the plagiarised material, lose their academic position,
face legal prosecution or experience all the aforementioned.” The primary objective of the policy is to
cultivate a culture of learning that actively discourages academic dishonesty and fosters ethical
scholarship. However, the language used suggests a punitive approach, focusing more on violations
than on educating and promoting integrity in scholarship. Again, the policy is characterised by
vagueness and insufficient detail, and it also lacks the essential institutional support mechanisms
required to promote a culture of academic integrity among its members.

Then again, recent reports by ‘Graphic Online’ indicate that the university has revised its plagiarism
policy to a new policy titled “Policy on Plagiarism and Other Academic Misconduct” (Acquah, 2024),
with a focus on originality, authenticity, and the essential human effort in scholarship. Unfortunately,
the much-publicised policy was unavailable on the official university website, and extensive online
searches have proven futile. This raises serious concerns and may create doubts in the minds of members
of the university and stakeholders about transparency and accessibility. All selected policies have
effective dates, but none have a proposed review date. This lack of a review cycle could result in
outdated policies. The university has guidelines for using the Turnitin software to determine plagiarism.

University B

The University is conceived “to be the home of world-class pro-poor scholarship”. This commitment
manifests in its “problem-based Learning methodology of teaching, research, community relations and
outreach programmes” (Statutes, 2017). It has nine faculties and 11 Schools, offering various academic
programmes, including undergraduate, postgraduate, and diploma courses. It operates through a multi-
campus system located across various regions.

After surfing its official policies page, the following integrity-related policies were retrieved: Research
Policy Document, Plagiarism Policy, and Intellectual Property Policy. The nine-page policy document
establishes a framework for determining, detecting, preventing, and addressing plagiarism to uphold
academic excellence, honesty, and integrity. It emphasises a strict punitive approach, including
expulsion from the university, postponement of promotions, and rustication or any other disciplinary
action prescribed for potential plagiarism breaches by students and faculty members.

The policy explicitly defines plagiarism, categorises its various forms, offers guidance on avoiding
breaches, evaluating plagiarism, members' responsibility, institutional responsibility, procedures to
follow in cases of plagiarism, and outlines institutional core values that promote ethical scholarship.
While the document is easily accessible online and retrievable, it is not in-depth. Nevertheless, it
includes examples of plagiarism, lists responsibilities for staff and students and details the activities
necessary to uphold these responsibilities.

The university states that its aim is not only to punish but to help avert the issue of plagiarism among
students and staff. To this end, it offers various resources to help students understand and avoid
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academic dishonesty, including orientation programs, workshops, seminars, and access to online
resources and library services. However, the tone of the policy suggests a penal stance, incorporating a
well-defined scale of penalties that correspond to the severity of the misconduct, the course level, and
the individual's history of academic dishonesty. Senior members guilty of plagiarism may suffer a
demotion in rank or salary.

University C

The university’s mission statement states, "The university iS uniquely placed to provide quality
education through the provision of comprehensive, liberal and professional programmes that challenge
learners to be creative, innovative and responsible citizens.” The stated core values are empowerment,
equal opportunities, and ethical behaviour to promote integrity among members.

The university operates a collegiate system composed of five colleges and a school of graduate studies,
offering various distance education modules. On its official website, the closest policies to integrity and
ethics policies include a handbook on academic integrity and regulations for graduate studies (2021-
2025), a Research Policy (2014), a Plagiarism Policy (2018), and an Intellectual Property Policy.
Notably, there is no specific policy titled "Academic Integrity Policy."

The Plagiarism Policy outlines a comprehensive framework for maintaining academic integrity and
addressing instances of plagiarism among both staff and students. This policy is linked to intellectual
property laws in Ghana and identifies several forms of plagiarism. It also provides specific strategies
for faculty and students to address plagiarism. It is mandatory for students to sign a statement affirming
their commitment to this plagiarism policy.

As a proactive measure, the institution invests in plagiarism detection software and includes educational
sessions about it at the beginning of each academic term. The policy also specifies consequences for
staff and students based on the severity of plagiarism detected in their academic tasks. Employing a
punitive approach to policy enforcement, the policy guidelines categorise potential plagiarism by
percentage. For staff, plagiarism below 10% is deemed insignificant, while plagiarism of 70% or above
can lead to a suspension of promotion for four years. Repeated offences may escalate to dismissal. For
students, first-time offenders must resubmit their work with a maximum grade of C, while second-time
offenders may face dismissal or be prohibited from continuing their studies. Furthermore, degrees may
be revoked from former students if plagiarism is identified post-graduation. The range of sanctions
associated with varying degrees of plagiarism reflects a nuanced understanding of the circumstances
surrounding each case. While in principle and content, the policy is presented as every member’s
responsibility, its focus weighs heavily towards student misconduct and punitive measures against
breaches.

University D

The institution’s mission is “to train competent professional teachers for all levels of education as well
as conduct research, disseminate knowledge and contribute to educational policy and development.” Its
core values are academic excellence, good corporate governance, service to the community, gender
equity, social inclusiveness, and teamwork. It operates a multi-campus system.

A search on its official website reveals a few fragmented integrity-related texts scattered within different
policy documents, making it difficult to locate, access and challenging to grasp. The policies are labelled
as University Research Policy (2010), Quality Assurance Policy, School of Graduate Studies (SGS)
Thesis/Dissertation/Project Handbook: A Guide to the Preparation, Submission and Completion of
Degree Requirement (2018). However, none of these policies is titled Academic Integrity Policy or
Plagiarism Policy. Some of the policies are decades old and have not been reviewed.

Among the accessed policies, the closest document addressing integrity in scholarship is the 16-page
Research Policy document (2010). The institution does not have a dedicated working academic integrity
policy. Although the Research Policy states that ensuring a milieu which encourages academic honesty
and integrity within the learning community is a shared responsibility of every member, there seems to
be a strong focus on students' academic misconduct and the prescribed punitive measures throughout
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the document. There are no clearly stated principles and definitions in the document. The policy lacks
definitions, details, members' responsibilities and support programmes to facilitate the document’s
objectives.

University E

The university provides an environment for training students with a high sense of professionalism,
committed to problem-solving, active in community partnership and who approach their work with
integrity. It functions as a multi-campus institution. It has policies, such as the Intellectual Property
Policy (2021) and Plagiarism Prevention Policy (2016), that guide staff and students to make good
decisions while performing their roles in the university's interest. These policies are easily accessible
from the official website. However, some are only for viewing and not downloadable.

The university's 12-page plagiarism prevention policy advocates for creativity, innovation, and
intellectual integrity while actively preventing instances of plagiarism. This policy establishes a
framework aimed at deterring and addressing plagiarism among students and staff, with a commitment
to fostering an academic environment where integrity is paramount. It provides a comprehensive
definition of plagiarism, outlining its various forms, as well as detailing prevention measures and
potential sanctions for misconduct. Within the document, plagiarism is broadly defined as the unjust
appropriation of another's ideas, expressions, or work, regardless of whether the act is intentional or
unintentional (Pagaling, 2022). The policy delineates the responsibilities of its members under
institutional responsibility.

The university promotes plagiarism detection, encouraging originality in students' submissions. It
mandates the utilisation of plagiarism detection tools such as Turnitin and training staff and students in
proper citation practices. Preventive measures include educational initiatives like mandatory courses on
academic writing, seminars on plagiarism awareness, and awareness campaigns to reinforce these
principles.

The policy delineates specific responsibilities for faculty, staff, and students. Faculty are tasked with
guiding students on proper citation practices and reporting instances of plagiarism. However, the policy
is more focused on the specific mechanisms of detection and consequences. It outlines severe penalties
for plagiarism, including failing grades, suspension, or expulsion, suggesting a systematic approach to
addressing such offences. A mixed approach of educative and punitive approaches is adopted.
Moreover, it highlights the importance of continuously monitoring the policy's effectiveness and
conducting periodic reviews to adapt to emerging issues in academic integrity. Additionally, it calls for
educational initiatives, including mandatory courses on academic writing. Unfortunately, none of the
analysed policies include effective review dates.

In summary, many universities lack dedicated academic integrity policies; instead, related issues are
often addressed under broader ethics or plagiarism policies. This lack of clear articulation may lead to
confusion about what constitutes academic integrity. Findings highlighted accessibility challenges, with
many documents not easily found on official websites. Some policies are only viewable, while others
contain inaccessible or non-functional links, implying a lack of commitment to transparency. This can
convey to students that academic integrity is not a priority. Analysis reveals fragmented and confusing
content: Policies often vary in their definitions and principles regarding academic integrity, leading to
ambiguity. Some universities provide fragmented texts that make understanding the guidelines and
expectations difficult. The analysed policies typically adopt a punitive stance, focusing on sanctions
rather than fostering a culture of understanding and support. University E stands out with a mixed
approach that balances enforcement with educational initiatives, which may be more effective in
promoting integrity. Findings revealed a lack of adequate guidance on misconduct. Many policies do
not clearly outline processes for handling violations or appeals, nor do they mention the principle of
restorative justice. Addressing contract cheating and the ethical use of generative Artificial Intelligence
(GenAl) is also lacking, highlighting a gap in modern academic integrity discussions. The analysis
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highlighted ambiguous definitions of plagiarism. The broad characterisations often used reduce clarity
in understanding specific violations, leading to potential conflicts between students' and faculty’s
interpretations of misconduct. The concern lies in the limited responsibility assigned to stakeholders
within the documents. Many institutions perceive academic integrity as solely the student’s
responsibility, often overlooking the roles of faculty and administration. A collaborative approach that
engages all stakeholders could be more effective in fostering a culture of integrity. Only one university
has implemented proactive support mechanisms to aid faculty and students in understanding academic
integrity. Comprehensive educational initiatives should be developed to promote ethical scholarship,
including workshops, seminars, and resources as integrated support systems.

6. Discussions

A comprehensive search of the official websites of Ghana's 26 publicly funded universities uncovers a
concerning trend: many institutions lack a dedicated academic integrity policy. Like the United
Kingdom and Chinese institutional integrity policies (Gow & Sun, 2024; Deng et al., 2021; Chen &
Kang, 2016), there is an absence of standardised terminology across the analysed policies. They are
typically developed under various designations rather than a unified nomenclature. Notably, none of
the policies is explicitly titled an “academic integrity policy.” Instead, the closest to addressing
academic integrity issues are typically labelled “ethics” or “plagiarism” policies. Consequently, the
researchers had to identify which policy content effectively addresses integrity issues for analysis. Some
universities have well-defined bespoke ethics policies, while others have multiple, fragmented,
ambiguous, and overlapping policies which are difficult to access and read together. Additionally, none
of the analysed policies met all the elements highlighted in the exemplary.

Accessing the policies was challenging since none of the universities has the full complement of their
policies on their official home pages. Even when the policies could be located, some PDF documents
were inaccessible and non-interactive due to the absence of functional links or resources (Frequently
Asked Questions segment) that could provide additional information. This may send a mixed message
that academic integrity is not paramount to the university. Universities A, B, and E have easily
retrievable policies that are well-packaged on a dedicated page on their websites. However, some are
only for viewing and not downloadable. On the other hand, accessing the plagiarism policy of
University C was not easy. University D has several fragmented integrity-related texts dispersed among
various policy documents, making them complex to locate, access, and understand. The findings reveal
uncertainty about universities that do not publicly share their policies, raising questions about whether
they have inaccessible policies or no such policies exist. Such findings are inconsistent with the
exemplary. Bretag et al. (2011a, b) argue that such inaccessible policies are often deemed immaterial
by students and other learning community members. Moreover, increasing accessibility to institutional
policies enhances visibility and transparency, emphasising these policies' importance. Suryani and
Sugeng (2019) report that only about 25% of public universities in Indonesia have academic integrity
policies available on their websites. Instead, more of these documents can be found through Google
searches, indicating that many universities have not fully recognised the importance of making these
policies easily accessible to help prevent academic misconduct.

Policies analysed from universities A, B, C, and D indicate a punitive approach towards academic
misconduct, placing greater emphasis on policing, enforcement and sanctions rather than on providing
educational support and guidance. In contrast, university E employs a mixed approach to fostering
integrity among its members. This reflects practices in Australia and Canada, as noted by (Moya &
Eaton, 2024; Stoesz & Eaton, 2020; Bretag et al., 2011b). East (2015) contends that “an academic
integrity policy can direct the implementation of educative responses, but their effectiveness depends
on alignment with local practices in subjects and courses.” Research indicates that the punitive approach
is the most used strategy by many institutions globally (Moya & Eaton, 2024; Cullen, 2022; Bretag et
al., 2011a; Bertram Gallant, 2008). Regrettably, a punitive approach fosters an antagonistic and toxic
environment characterised by mistrust, which ultimately undermines collaboration and is detrimental
to both teaching and learning processes, as cautioned by Miron et al. (2021). Besides, some argue that
excessive regulation can stifle academic freedom and limit free expression. Despite the implementation
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of a punitive approach, the policies did not adequately outline the procedures for adjudicating violations
or the processes for appeals. The principle of restorative justice as an alternative approach to remedy
breaches was not offered in any of the documents. (Moya & Eaton, 2024; Cullen, 2022; Moriarty &
Wilson 2022; Miron et al., 2021). None of the documents acknowledged whistleblowers as vital
stakeholders and confidentiality in fostering academic integrity. Two of the policies prescribe the use
of Turnitin as an anti-plagiarism tool for the purposes of detection and prevention.

Again, all the documents lack Q&A tools and links for further information or interaction. Notably, none
of the policies explicitly addressed contract cheating as a form of academic misconduct, but there are
implied references to the passing-off of outsourced work for assessment as plagiarism (Stoesz & Eaton,
2022; Ellis et al., 2018). Likewise, the ethical use of generative artificial intelligence (GenAl) in
education (Moya & Eaton, 2024; Foltynek, Bjelobaba, Glendinning, et al., 2023) did not find expression
in any of the documents. The transition into a post-plagiarism era is reshaping our understanding of
academic integrity (Eaton, 2025) and the unethical use of generative artificial intelligence (GenAl) and
its implications for teaching and learning (Moya & Eaton, 2024; Lancaster, 2023; Foltynek et al., 2023;
Anson, 2022; Kumar et al., 2022) as well as the rethinking of cognitive offloading in academia. It is
imperative that institutions fully embrace this shift and integrate it into their policy.

Notably, there are inconsistencies in definitions and policy principles. The analysis indicated that three
of the documents reviewed employed the term "plagiarism" in a broad context, encompassing various
forms of academic misconduct. Such generalised definitions pose significant challenges for
classification, identification, and the precise language necessary for an in-depth discussion regarding
specific violations (Stoesz et al., 2019; Eaton, 2017). Plagiarism is a complex concept that varies by
discipline and assessment type, as noted by Eaton (2024), Simon (2016), and Carroll (2007). Authors,
including Simon (2016), Hamilton et al. (2004), Chuda et al. (2012), Porter (2010) and Blythman et al.
(2007), highlight the difficulties of defining it in non-textual fields like graphic design and music, unlike
in prose text disciplines. Nevertheless, universities often apply a single definition, treating it as
universally applicable, which disregards important nuances of subject specifics. Furthermore, varying
definitions of plagiarism within institutional policies may result in definitional obfuscation, contributing
to misunderstandings about what constitutes plagiarism. This has created definitional complexities and
conflicts between individual interpretations and official definitions (Moya & Eaton, 2024; Adam,
2016). The absence of detail creates gaps that lead to inconsistencies in implementation. The abundance
of legal jargon (legalese) may not be easily comprehensible to all members. Again, the underlying
policy principles were not explicated to the reader, creating uncertainty about shared values and
expectations. Moya and Eaton contend that the conflation of diverse misconduct types leads to
ambiguities and inconsistencies in detection, prevention, and sanctions.

Regarding the element of responsibility, two universities implemented an inclusive approach that
emphasised shared responsibility, clearly categorising the responsibilities of all members and the
corresponding sanctions for violations. In contrast, the remaining institutions viewed it primarily as the
student’s responsibility. This perspective positions faculty and administration as enforcers with
disciplinary authority over students, thus creating a master-servant dynamic. According to Bretag et al.
(20114, 2013), as cited by Mahmud and Bretag (2014), fostering integrity at all levels of education is a
collaborative effort involving multiple stakeholders. Senior university members must be role models
for their junior counterparts in promoting academic integrity values within and outside their learning
communities. An inclusive approach entails students being active participants rather than passive
recipients (Moya & Eaton, 2024; Richard et al., 2016). Engaging students in policy development and
implementation necessitates raising awareness, conducting educational initiatives, and providing
necessary skills. Authors such as Casey (2024), Cullen (2022), Sefcik et al. (2020), Khan et al. (2020),
Morris (2018), and Bretag et al. (2014) explored students' involvement in promoting academic integrity
within their learning communities. Khan et al. (2020), as cited by Casey (2024), suggest that student
involvement enhances awareness of academic integrity. Bertram Gallant (2011) posits that students'
formal participation validates integrity campaign messages. Casey (2024) and Chauhan et al. (2017)
recognise student peer educators as crucial contributors to fostering a culture of academic integrity. In
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brief, without student engagement, efforts to establish an Integrity Academy through policy will be
futile and ineffective.

Developing integrated support systems is crucial for fostering a resilient culture of academic integrity
within educational institutions. The research findings highlight that only one university has successfully
incorporated specific support mechanisms within its policy framework. In the researchers' view, this
amounts to ‘negligence of duty’ by policymakers. This highlights the pressing need to introduce
targeted educational initiatives, such as mandatory courses focused on the intricacies of academic
writing and the principles of ethical scholarship. By building capacity for both faculty and students
through supportive systems, we can create an environment where integrity is regarded as the standard
rather than an exception.

The university must provide institutional support through strategic educational development programs
and easily accessible resources to enhance its members' understanding of anti-plagiarism measures.
These programmes can include workshops on citation practices, seminars on ethical research
methodologies, and digital resources that reinforce the importance of ethicality in scholarship. Such
initiatives equip members with vital knowledge and inspire a strong commitment to ethical academic
conduct, ultimately leading to a culture that prioritises integrity and discourages any form of academic
misconduct. An academic integrity office may collaborate with students, faculty, and staff to develop
and centralise essential resources that assist students in navigating the complexities of academic
integrity. Such initiatives aim to clarify policies and procedures, thereby enhancing understanding and
compliance (Thacker, 2024). Unfortunately, none of the policies specified the establishment of a
dedicated centralised office for academic integrity, which would be responsible for overseeing
investigations and the enforcement of policies and penalties.

To put it succinctly, effective policies are scarce, leading to insufficient education, training, cross-
institutional outreach, and dialogue. This situation contributes to failing integrity standards and
fragmented academic ecosystems. Therefore, national-level coordination of policies through
collaborations, structuralising, orchestrating and cross-innovation activities in policymaking is essential
for successful academic integrity policy implementation across Ghanaian publicly funded universities.

7. Limitations

This study is exclusively restricted to publicly available policies from the official websites of publicly
funded universities. This approach was chosen to examine how accessible these institutional policies
are to the public. Purposely, no attempts were made to contact the universities for clarification, as the
researcher believes their official website adequately represents them. However, it is important to
acknowledge that not all universities may have a strong online presence or publish their policies online,
which could create a misleading impression that integrity policies do not exist. The researchers
recognise the limitations of this methodology and recommend that future integrity policies consider
including both online and hardcopy documents. According to the perspectives presented by Mahmud
(2024), Mahmud et al. (2019) and Foltynek et al. (2018), the researchers caution against the
generalisability and replication of the findings in other countries. This concern arises from the potential
challenges posed by varying cultural and institutional contexts that may impact the applicability of the
results.

Additionally, this study did not consider factors such as demographics, programmes offered, private
universities, and the role of the Ghana Tertiary Education Commission (GTEC) in coordinating the
standardisation of integrity policies in tertiary education. Eaton (2024), Ozga (2000) and Stoesz et al.
(2019) advise against potential subjectivity in such analysis. These limitations highlight research gaps
that could be explored in future studies. Although the analysis covers a limited number of institutional
policies, they contribute meaningfully to the overall analysis and inform key policy recommendations.

8. Implications
Enhancing policy clarity and accessibility is key to putting policy into practice. In that regard,
universities must ensure that academic integrity policies are clearly defined, easily accessible and
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regularly updated to reflect current challenges, such as contract cheating and generative artificial
intelligence (GenAl) misuse. Shifting from a purely punitive approach to one that incorporates
educational support can promote a more positive culture of integrity. Engaging students in the
development of these policies is essential. The importance of training programmes cannot be
overemphasised, but institutions should invest in targeted educational initiatives to equip students and
faculty with the necessary skills to navigate academic writing and ethical research practices. A
collaborative effort involving all members of the academic community is critical. Policies should reflect
shared responsibilities and promote active participation in fostering integrity. Implementing these
changes can help establish a stronger foundation for academic integrity, fostering an environment where
ethical scholarship is the norm rather than the exception. Universities can mitigate academic
misconduct and enhance the overall educational experience by embedding integrity into the institutional
culture. The analysis of academic integrity policies across Ghana's publicly funded universities reveals
significant challenges and inconsistencies that can undermine the promotion of ethical scholarship.

9. Conclusion

This study enriches the ongoing discourse on academic integrity by providing comparative insights that
can inform policy and practice to enhance credibility and drive transformative change in Ghana's tertiary
education. The development and enforcement of research integrity in Ghanaian universities frequently
fell short of international standards and alignment with academic integrity policy exemplary due to a
lack of commitment, insufficient institutional capacity, a lack of awareness (of the need for such
policies) and limited resources (Appiah et al., 2025). In this study, the evidence presented includes
comparative policy document analyses, highlighting commonalities and discrepancies across different
institutions. Many institutions have established integrity policies encompassing various areas, including
ethics, plagiarism, intellectual property, publications, data management, misconduct, and research
innovation. However, they frequently overlook vital aspects such as the academic integrity policy. This
oversight reflects a preference for broad guidelines and "umbrella terminologies” instead of specific
policies needed to address challenges. To effectively address this issue, universities must prioritise the
development of comprehensive academic integrity policies. Furthermore, these policies should be
readily accessible to the public to ensure transparency and awareness.

This study asserts that the academic integrity policies in Ghanaian universities should align with the
exemplary standards proposed by Bretag et al. (2011a, b), as an analysis of existing policies reveals that
none currently satisfy this benchmark. In context, it is essential for universities to systematically
reassess and improve their academic integrity policies to keep pace with emerging educational trends
and technological advancements. Moreover, institutions should develop proactive strategies to uphold
and promote academic integrity, considering the growing prevalence of generative artificial intelligence
(GenAl) and contract cheating in tertiary education.

This study offers a substantial contribution to the field of academic integrity by underscoring the
necessity for policies that are both theoretically sound and practically relevant in the context of evolving
technologies. By focusing on Ghanaian universities, this research highlights an important concern often
underrepresented in academic integrity discourse, thus enriching the broader global conversation. The
findings and arguments presented herein also create new opportunities for further research in this
important area.
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